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Introduction

On 11th September 2012, Social Development Minister Paula Bennett announced a welfare reform detailed in the Social Security (Benefit Categories and Work Focus) Amendment Bill to make early childhood education compulsory for all those of beneficiary (McSoriley, 2012). One of the social obligations required by all beneficiary parents is to enrol their children in a licensed kindergarten or early childhood service for at least 15 hours a week from age 3. Parents who will not adhere to the rules without a proper reason will face 50 per cent cuts to their welfare payments (Bennett, 2012).  This decision stunned most of the people in New Zealand, and believed it to be “a revolution to our social policy” (Collins, 2012). Early childhood experts from around the world started to debate on whether this new scheme is necessary, and questioned on its achievability. This paper will discuss issues surrounding ECE such as poverty, health, and the possibility of realizing the dream. In addition, the paper will also discuss the role of socio justice in ECE and give recommendations.
This submission is written by Mindy, in the aim to address concerns and provide recommendations for the newly established welfare reform on compulsory pre-schooling for the beneficiary.  I am a final year student studying in Auckland University towards a Bachelor of Early Childhood Education (Teaching) degree. I do not wish to be heard or appear before the committee to support my submission.  If others make a similar submission, I would not consider presenting myself with others at a hearing. I can be contacted by mobile on 0210375272, or by email at littlet1988@gmail.com.

Support for the bill


The intention of making early childhood education compulsory for those of beneficiaries is a way which I believe will help reinstate the core notion of New Zealand education; to provide individual with more choices and have a large focus, strong view on equality and social justice; to aim and minimise gaps between the rich and the poor (Rata, 2008). Early child hood education is necessary as it gives children an equal platform to make their future successful. While attending these classes, they have an opportunity to form solid values, behaviours, attitudes and acquire skills that are vital later on in life. It is also necessary to advocate for ECE as it will be free for every family in New Zealand. The government is committed to making ECE affordable to all families unlike other education systems which are accessible to a handful people. In addition, ECE fosters care to the children and it raises a generation that is responsible. Moreover, this type of education system emphasizes on the necessity to lead peaceful lives hence, ensures harmony in the society. 

According to Reynolds, the CEO for ECE council, children are stubborn during their early days in ECE centres because parents do not have adequate time for them (Robert 2012). Reports also indicate that when such children join junior schools they do not know how to hold pencils or even read letter. This is where ECE fits perfectly as it prepares children well enough to catch up with others in higher levels of learning. Reynolds also believes that once children miss out on this golden opportunity they lose the backbone of a successful life. The government also benefits by cutting down financial and social costs that would result from negative behaviours of the children.

Practicality of ECE

It is challenging for any government to raise a failing generation after the other. It is evident that children who are raised from such backgrounds tend to go through the same cycle over and over with their children. They live in poverty, imprisonment, unemployment and are dependent on others for upkeep. Government after government in New Zealand has failed to reach and support these children. This is because the current education system eliminates ECE to those who require it desperately (Barry2001). As a result, Early Childhood Council is supportive of the government in encouraging parent to enrol their children for ECE. Early Childhood Council is aware that this has never been tried in New Zealand or anywhere else on the planet, but this is not a ticket to failure.

Nevertheless the question now is will it be enough? Social Development Minister Paula Bennett commented to the New Zealand Herald addressing the fact that although the new bill will be forced on all beneficiaries, however, the whole purpose of the bill is certainly only about support and encouragement and to target those which the government categorised as most vulnerable (Bennett, 2012). Hence, the beneficiaries are expected to cooperate and enrol their children in ECE centres in order to encourage the government and the educators. In addition, there will be new educational centres as the government anticipates higher demand from citizens. The government is not blind to the poverty level some people experience and has, therefore, acquired help from NGOs to set up more centres for the service of those who require education but cannot afford. The council is optimistic that community hubs will provide health care services and parental education in order to create a reformed New Zealand. Reports indicate that social obligations will ensure dependent children of beneficiaries’ access and benefit from vital education and health services. (Brewerton 2010).

Matter of concern

Education for social justice

Education has always been seen as a form of social action, a way of viewing or changing the society, culture, politics and the economy. It can be seen as “a ladder of opportunities” (Shuker 1980) a way to increase skills and attitudes which are relevant to the economic development and creating a better welfare state. In New Zealand, social justice have always been an enormous concern, justice in terms of equality is the idea what one person has or is able to have the same status, having the same opportunity and gaining the same respect. At university, I was told to teach children the core democratic value of equality. Teaching children to respect and believe that every individual has the right of equal opportunity, emphasising on justice and freedom for all. However, regardless of what we have been teaching, have New Zealand educations been providing equal privilege for every individual? What about those from a lower income family or in poverty? Without gaining equal opportunities in the beginning of life, how would they be able to achieve their full potential and be provided with equal opportunities in their later life? The 2012 Household Incomes Report indicates that there are approximately 270,000 children in New Zealand live in poverty, out of those 270,000 children 230,000 children are in beneficiary families (Margaret 2007).

Social justice guarantees an opportunity to community members to realise their dreams and potential. The education system has been on the forefront to ensure social justice by bridging the gap between the rich and the poor. ECE will actually be offered all over in New Zealand, which will be, the starting point towards a successful journey to the less privileged. Thus, social inequalities, which extend in, the political arena, can be eliminated by having education systems that are sensitive to the requirements of children (Essa 2009). Attending quality ECE classes from an early age i.e. three years is beneficial to all children. Children from lower socio-economic communities often gain the most benefit. We realise that children from rich families can afford school fee for their children unlike those who are financially challenged.

In 2008, the Ministry of Education, conducted a research report on the outcomes of children and families participating in early childhood education. The finding shows that by participating in high-quality early childhood education, children experience a better life performance in their later years. In which means early education/intervention is generally associated with positive outcomes for children in all areas of their development (Mitchell et al, 2008). In the 2010 Pacific Progress report established by Brewerton (2010) also proposed the fact that poverty or substandard living condition during the early years of childhood can be immensely damaging towards the later years. It is believed that negative educational effect will persist for at least 16 years (Wylie et al, 2009). The Annual Early Childhood Education Census Report indicated that, during the last few years, there had been an increase in enrolments in the early childhood sector. 

However, the participation of those in poverty still remains extremely low. Peter Reynolds CEO of Early Childhood Council addressed to the government in 2010, requesting the government to pay more attention on the low-income and most at-risk children, whom is receiving no early childhood education at all.  With great relief after two years of presenting evidence in the significance of early childhood education, on September 2012 the government of New Zealand finally decided to make early childhood education compulsory for all those of a beneficiary (Nutbrown 2008). 

Having accept and acknowledge the significance of early education, and the time and effort the government spend in trying to target the most at-risk children, I am extremely pleased with governments decision of making early childhood education compulsory for all those of beneficiary 
Health

"Encouragement is one thing, obligations that could lead to them losing their incomes so they cannot pay their rent and they cannot buy food is not. If you want to support families to get access to GPs and medical services, then you make it possible for them to do that." Most children in New Zealand are prone to preventive illnesses which result to deaths. The country is also faced by high infant mortality rates accompanied by low rates of immunization (Tim 2011). The report by CAPG indicated that children growing in poverty were prone to fall sick unlike those growing in rich families. In addition, these children are faced with poor nutrition, which makes the, child susceptible to illnesses. As a result, such children cannot take up classes, and if they do, they perform poorly. Incorporating vital health and wellbeing goals into welfare reform will help ensure children get the best possible start in life says Social Development Minister Paula Bennett.
 Poverty

According to Metiria, "None will help their families find jobs”. Without jobs, it is difficult for them to lead quality lives because they do not have any source of income. This makes it difficult for families to engage in ECE considering that funding they depend on has been cut (Rugman 2003). Child Poverty Action Group plays a vital role in the education system of Aotearoa New Zealand. It has a specific interest in children who live in poverty due to economic incentives. These children come from financially challenged backgrounds which make it difficult for parents to be responsible for their families. 

There is some indication that cognitive gains from good quality ECE may be greater for children from low income homes. A report published by CPAG indicated that the government was willing to boost peoples’ income, which was going, to ensure more children being sent to school.  This does not mean that ECE is for the less fortune only as the policies advocate for the rich to take part. Low income earning families had their payment increased by 50% (Douglas 2008). The report was keen to provide hardships facing these families, and this has contributed to inequalities. Reports indicate that increased household income has significant great effects on education results for children in disadvantaged families than results for children in well off families.
Conclusion 

Despite having children from a disadvantaged background, there should be an education system which equalizes them. The report indicates that it is not a one party task but joint efforts by the government, parents and employers. However, there was joint agreement that the quality of education should be of high quality just like the one offered in private sectors. The system should have a mechanism to assess their performance in order to make positive progress. This process would also review daily activities and their contribution to children’s learning. ERO confirmed that self-review is integrated with professional development programs which enable ECE to evaluate its performance. The government should increase funds to the education system considering the harsh economic conditions (Lois 2001). This will enable children attend ECE and the quality, of education and care, they receive will be of high quality. 

In addition, the government has the mandate to create employment opportunity for parents that will earn them adequate money to run their families. This will curb irresponsible behaviors that force children to drop out of school to take care of each other or work to supplement their parents’ income. According to Bennett, parental education will also create peaceful coexistence. The government also has an obligation to ensuring that the parents have sustainable source of income that can support their families. ECE taskforce report released in 2011 sought to give recommendations on the way forward regarding the education system. Here, are some of recommendations that would help develop ECE in New Zealand.

· Continue to monitor poverty levels in the community and eliminate it bit by bit by 2020 (Carolyn 2009).

· Encourage more parents to undertake parental education as it will help them realize how to deal with children.

· Reduce the amount of tax especially for low income earners while adjusting benefits to maintain relative amounts of income.

· The government should employ Discretionary Grants Scheme to ensure that centers have adequate teachers.

· The system should control enrolment to curb zoning which will help deal with low socio- economic families.

· The government should ensure that teachers in low-socio economic class are given incentives and financial assistance.

· The system should explore diverse approaches that will integrate efforts from teachers, children and parents (Gestwicki 2012).

· Self-review process would complement the external review which is undertaken by New Zealand’s education Office (ERO).

References

Rata, E. (2008). 'The politics of educational equality.  In. V. Carpenter, J. Jesson, P.  Roberts & M. Stephenson (Eds.), Nga kaupapa here: Connections and contradictions in education (pp. 36-45). Melbourne, Australia: Cengage. (Voyager Course Materials).

Collins, S. (2012). Fear over beneficiary child changes - National - NZ Herald News. NZ Herald: New Zealand's Latest News, Business, Sport, Weather, Travel, Technology, Entertainment, Politics, Finance, Health, Environment and Science. Retrieved September 30, 2012, from http://www.nzherald.co.nz/nz/news/article.cfm?c_id=1&objectid=10833412
McSoriley, J. (2012). Social Security (Benefit Categories and Work Focus) Amendment Bill 2012. NZ Parliamentary Library. Retrieved September 30, 2012, from www.parliament.nz/NR/rdonlyres/B320A8AE-D812-4016-B7E3-8023ACF9F58B/244343/2001SocialSecurity1.pdf
Bennett, P. (2012). Social obligations mean better outcomes for children. Latest News from the Beehive. Retrieved September 30, 2012, from http://beehive.govt.nz/release/social-obligations-mean-better-outcomes-children
Shuker, R. (1980). New Zealand’s educational history: A revisionist perspective? 
Delta, 27, pp.38-47. 
Mitchell, L., Wylie, C., & Carr, M. (2008). Outcomes of Early Childhood Education: A Literature Review. A report by the New Zealand Council for Educational Research for the Ministry of Education. Wellington: Ministry of Education
Brewerton, M. (2010). Statistics New Zealand and Ministry of Pacific Island Affairs. Education and Pacific Peoples in New Zealand. Wellington
Wylie, C., Hodgen, E., Hipkins, R., & Vaughan K. (2009). Competent learners on the edge of adulthood: A summary of key findings from the Competent Learners @ 16 projects. Wellington: Ministry of Education and New Zealand Centre for Education Research.
Paula Bennett: Not all kids need pre-school. (2012). NZ Herald. Retrieved September 30, 2012, from http://www.nzherald.co.nz/social-issues/news/article.cfm?c_id=87&objectid=10835957
Gestwicki, C. (2012). Essentials of early childhood education. Toronto: Nelson Education. 

Carolyn J. (2009). Making the work-based safety net work better 
: forward-looking policies to help low-income families. New York: Russell Sage


 Foundation. 

Douglas R. (2008). Parent education as early childhood intervention: emerging 
directions in theory, research, and practice. Norwood, N.J: Ablex Pub. Co.

Lois W. (2001). Critical perspectives on early childhood education. Albany, N.Y: State 
University of New York Press. 
Tim W. (2011). Early childhood intervention: shaping the future for children with special

 needs and their families. Santa Barbara, Calif: Praeger. 

Rugman, J. (2003). Leadership in international business education and research.


 Amsterdam Boston: JAI. 

Essa, E. (2009). Introduction to Early Childhood Education Annotated Student's Edition. 
Belmont, CA: Cengage Learning. 

Nutbrown, C. (2008). Early childhood education: history, philosophy and experience.

 Los Angeles London: SAGE. 

Margaret C. (2007). Early childhood education and care policy and practice. Los 
Angeles: SAGE Publications.
Robert C. (2012). Handbook of early childhood education. New York: Guilford Press. 


Barry P. (2001). Early childhood education. Lanham New York: University Press of 
America Doctorate Association of New York Educators. 
